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Consolidated School Improvement Plan 
Title I, Part A, Schoolwide, Title I, Part A Targeted 

Assistance, LAP, and School Improvement 
Section 1: Building Data 

1. Building: Ridgecrest 2. Plan Date: 9-2-2021 

3. Principal:  Dr. Michelle Fox 4. Building Enrollment: 450 

5. F/R Percentage: 43.43% 6. Special Education Percentage: 10.4% 

8. English Learner Percentage: 7.3% 7. Grade Span: K-6 

 

Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role & Signatures) 
 

Assurance: This plan has been developed with the involvement of the school community to be served, 
and the individuals who carry it out, including teachers, administrators, other staff, and parents.  

Michelle M. Fox, Principal 

Danetta Nelson, Counselor, Parent 

Carrie Whatley, LAP Teacher 

Michelle Foss, Kindergarten Teacher, Parent 

Kimberly Amsden, 1st Grade Teacher 

Carolyn Anderson, 2nd Grade Teacher 
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Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role & Signatures) 
 

Assurance: This plan has been developed with the involvement of the school community to be served, 
and the individuals who carry it out, including teachers, administrators, other staff, and parents.  

Rebecca Henson, Title I Teacher 

Danetta Nelson, Counselor 

Tiffany Bennett, Paraeducator 

Marsha Stewart, Office Manager 

Jenice Barajas, Parent 

Linnea Roy, 3rd Grade Teacher 

Lauri Cotton, 4th Grade Teacher 

Jennifer Fraumeni, 5th Grade Teacher 

Mary Cvetich, 6th Grade Teacher 

Julia Garcia, Facilities Operation Manager, Parent 

 

Section 3: Vision Statement  
By providing a caring, positive, and supportive learning community, Ridgecrest staff challenges and inspires all students to do their best to realize 
their full potential.  

 

Section 4: Culture of Equity Description/Statement  
Our equity description can be found in our core values statements:   

Because we value inclusion and respect, we create an equitable learning community where all students feel welcomed, appreciated, valued, and 
wanted. Because we value empathy and safety, we will honor and protect our students’ personal integrity, authenticity, well-being, and rights. 
Because we value growth and achievement, we provide high-quality engaging lessons and interventions to meet the academic, social-emotional, 
and creative needs of our students. Because we value determination and responsibility, we set high standards for each student and challenge 
them to meet their individual goals.  
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Section 5: PLAN/NEEDS ASSESSMENT 
The purpose of this section is to synthesize the analysis and learning that your school has gleaned from studying your school’s data and other 
pertinent inquiry information. This section serves as a summary to assist your school in identifying strategies, best practices, goals, AVID, GLAD, 
SEL, PBIS, MTSS, Parent Family Engagement, and activities that constitute your school improvement plan that builds upon your school’s strengths 
to achieve your goals.  
 
Student Populations 

1. What key takeaways does your school have about how student groups are performing on state (e.g. Washington School Improvement 
Framework) and locally determined indicators of learning and teaching success? 
 
Based on the fall state assessment scores for ELA, 53% of 4th graders, 74% of 5th graders, and 52% of 6th graders met standard on the 
spring 2021 assessment (off-grade level). The largest percent of students not meeting standard were Hispanic/Latino, Pacific Islander, 
White, and Two or More Races. Female students were much more likely to not meet standard than male students. 50% of 4th grade ELL 
students, 100% of 5th grade ELL students, and 75% of 6th grade ELL students did not meet standard in ELA. 
 
In math, 58% of 4th graders met standard, 56% of 5th grade, and 40% of 6th grade. More 6th grade low-income students did not meet 
standard (71%) compared to other grade levels. 100% of all ELL students did not meet standard in math.  The largest percent of students 
not meeting standard were Hispanic/Latino, Pacific Islander, and White. Female students were more likely to not meet standard compared 
to male students. 

2. What are some possible root causes your team has identified? Consider both identification of areas of strength and what it will take to 
build strength in other areas. 
 
The impacts of the COVID-19 pandemic have been clearly seen. Students not having support at home during quarantine and throughout 
remote/distance learning were most negatively impacted. 6th grade students reported being largely left home alone to complete their 
remote learning. This may explain why more of them did not meet standard on the spring 2021 assessment. Low-income students were 
also most negatively impacted by the pandemic, being most marginalized by the digital divide. ELL students struggled and did not meet 
standard; this may be due to a lack of ELL support last year.  
 
Since Ridgecrest was able to bring back small groups of our most marginalized and disengaged students in October 2020 for in-person 
support, we were able to help prevent the gaps caused by the pandemic from widening. We will need to focus on providing intensive 
support for those students not meeting standard last year. 
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Section 5: PLAN/NEEDS ASSESSMENT 
3. A central element of quality improvement work is being centered on our learners. Describe a typical student at your school that you think 

is a representational example of the student population. (Do not include identifiable information!) 
 

a. What strengths do they possess?  
Our students possess a tremendous amount of resilience, determination, and grit. Although they have been faced with numerous 
obstacles and challenges this past year, they are happy to be back in school learning 5 days a week, in-person. 
 

b. What challenges do they face?  
Socially and emotionally, students in our intermediate grades are struggling. The effects of the pandemic have created social 
anxieties and learning gaps. Many families face the effects of parents being out of work, marriages being dissolved or fractured, 
and increased use of alcohol, drugs, and high levels of social media/internet use.  
 

c. What are some important relationships in their life?  
School is a very important part of our students’ lives. It is here they feel a sense of safety and belonging beyond their homes. The 
relationships our students have with their teachers and staff are very important to them. 

Educators 
1. Describe the degree to which your vision and the equity statement are reflected in the actual building culture and day to day activities of 

your school? 
 
All our PBIS systems, including our student recognition systems, are built around our mission, vision, and equity statements, meaning they 
are seen in every classroom and heard in the intercom, newsletters, and social media accounts. They are woven into the fabric of our 
school. 
 

2. What professional learning and support have you identified that the school’s staff (e.g. administrators, educators, counselors, 
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence based practices for both teaching and learning, 
as well as intervention supports?  
 
To address the social-emotional needs of our students and staff, we are engaging in a whole staff book study called, “Super Better” by Dr. 
Jane McGonigal. This is helping teachers and staff learn tools for helping overcome post-traumatic stress. To address the low reading 
performance, many our teachers are taking the LETRS training to learn the science of reading, with a focus on phonics. 

 
3. What professional learning and support have you already implemented that is proving to be powerful and effective? What are your 

metrics for identifying them as successful? 
 
The work our teachers and staff have been doing in their PLCs has been effective and powerful. AVID training and professional learning 
have helped teachers to be able to utilize research-proven strategies in the classroom. Teachers and staff had a tremendous amount of 
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Section 5: PLAN/NEEDS ASSESSMENT 
professional learning in the use of technology, which has proven successful. Our students can independently use their devices to access 
learning while the teachers engage in small group instruction. We use AVID student assessments and observational data to support 
success. 

 
Systems of Support 

1. Consider the degree to which your school’s system of support is grounded in meeting the behavioral, social-emotional and academic 
needs of students: What are the multi-tiered systems of support you have in place (Title I, LAP, ELL, SEL, etc.)? Describe how a student is 
identified for an intervention and what support they’ll receive from each program.  

We have a three-tiered system of support for attendance, behavior, academics, and social emotional. All students have access to their core 
curriculum at their grade level. Students who are needing small group or intensive support are served by many of our special programs, 
such as Title I, LAP, ELL, and Special Education. Students are selected to receive LAP small group instruction in grades K-4 based on a rank-
ordered list, with our most needy students being pulled out during their small group reading time.  ELL and Special Education students are 
also pulled out during their small group reading block or our RTI (What I Need) intervention block. Our counselor provides small group 
and individual support to students needing social-emotional support. We have one of our overload paraeducators overseeing behavioral 
support at recess, where students can reflect using our Social-Emotional Second Steps process. 

2. What are the areas of strengths and improvements? 

This year we have been focusing on creating a culture of belonging and safety for our students. We feel this is what is needed right now 
so that they can recover from the pandemic. We need to improve on re-implementing all of our MTSS, as our focus has changed over the 
past two years.   

3. How well do school and community systems interact to assure continuity of supports for students? Provide at least one example. 

We have reached out to our parent community to help us be able to offer and run different student activities and enrichments during 
recess times. We are having volunteers assist with this. We have also had our parent community donate items to help support these 
enrichments. This partnership is helping us provide whole child learning experiences that teachers would be unable to implement within 
the school day. 

4. What areas have you identified as areas of the strength and where do you hope to strengthen and build further family and community 
engagement and partnership(s)?  

Last year we were unable to have volunteers in the schools which created a large chasm. It has been difficult to get volunteers back in the 
school this year, as proof of COVID-19 vaccination or exemptions are still required. We need to find more ways to get our families back 
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Section 6: PLAN/NEEDS ASSESSMENT Please check or share the most meaningful sources of data used in your needs assessment work 
☐ Washington School Improvement Framework 
☒ WaKIDS  
☒ Smarter Balanced Assessment/Interim Assessment Blocks 
☒ Universal Screening 
☒ Progress Monitoring Data 
☒ Curriculum Based Assessments 
☐ Graduation Rate (1 Year, extended, etc.) 
☐ Credit Attainment 
☒ Student Mobility Data 
☒ Discipline Referrals 
☐ Suspension/Expulsion Data (i.e. out of school suspensions/in-school 
suspensions) 
☒ Restraint and Isolation Data 
☒ Time out of class (e.g., visits to nurse, counselor, etc.) 
☐ Healthy Youth Survey 
☐ School Climate data 
☒ Panorama Survey  
☐ Perceptual Data: (Local/Organization): Click or tap here to enter text. 

☒ English Language Proficiency Data (i.e. ELPA) 
☐ Title III Data 
☒ Special Education Eligibility/Disproportionality Data 
☐ Special Education Placement Data (LRE) 
☒ Review of Student Plans (e.g. Written Student Learning Plans, 
Individualized Education Plans and/or 504 Plans) 
☐ Educator Data (e.g. out of field, retention, School Employee 
Evaluation Survey, NBCT, etc.) 
☒ Stakeholder Engagement (e.g. focus groups with families) 
☒ Community data (e.g. food pantry visits, calls/texts to crisis 
centers, hospital visits, homelessness, etc.) 
☒ Extra-curricular activities participation   
☒ Fiscal and Financial Data 
☒ (Other) Attendance data from eSchools 
☒ (Other) Reflection Room data (behavioral intervention) 
☒ (Other) CPS referrals, Suicide and Self-Harm Documentation 
 

 

  

Section 5: PLAN/NEEDS ASSESSMENT 
into the brick-and-mortar school buildings. Our teachers and staff have done an excellent job communicating with our community via 
Teams, emails, school messenger and newsletters; however, there is no substitute for having in-person communication. This is an area we 
need to rebuild and re-establish. 
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 Section 7: PLAN 
SY 2021-2022 IMPROVEMENT PLAN TO SUPPORT SCHOOLWIDE REFORM GOALS & STRATEGIES  
  
Goal/Priority #1 Planning with Data Ridgecrest staff will use multiple measures of student achievement data to guide their 

instruction and intervention efforts in the areas of reading.  
Goal/Priority #2 Improving Instruction Ridgecrest staff will employ the use of various LETRS, AVID and GLAD reading strategies to 

increase reading fluency and comprehension.  
Goal/Priority #3 Closing the Gap/Student Growth   Ridgecrest staff will raise the level of student achievement in reading for students who are 

not meeting standard in the fall as measured by the SBA and STAR reading and math 
assessment data. 

Section 8: DO  
8a. Activity 8b. Timeframe for 

Implementation 
8c. Lead(s) 8d. Resources 

A1) Student identification 
Collect assessment data from multiple 
measures and rank student data in Rank 
and Order. 
Identify students at-risk 

September-October  Carrie Whatley  
Rebecca Henson 

Acadience Benchmark Assessments 
STAR Early Literacy 
STAR Reading 

A2) Determine intervention needs and 
curriculum needed. 
Serving students in Title I and LAP 
reading. 

October Carrie Whatley 
Rebecca Henson 

K-1 SRA Phonemic Awareness, Beginning 
SIPPS (Phonics) 
2-3 Beginning SIPPS, SIPPS Extension, Reading 
A-Z (Comprehension), and LLI 
(Comprehension) 
4- SIPPS Extension, SIPPS Challenge, Reading 
A-Z, LLI, and Read Naturally 
5- Read Naturally (Fluency) 
 

A3) Delivery of Services October through June Carrie Whatley  
Rebecca Henson 

• 30-minute groups, 4-5 days a week 
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Section 8: DO  
• The number of students served in each 

group is limited to 3 or less as space 
allows due to 3’ social distancing for 
COVID requirements. 

• Pull-out 
• Students are monitored for progress every 

two weeks and groups are adjusted as 
needed. 

• Curriculum mastery assessments are given 
periodically. 

A4) Collaboration and Support of 
Classroom Teachers 

September-June Carrie Whatley  
Rebecca Henson 

• Within program, Title I and LAP staff meet 
weekly for PLC. 

• Communication with grade level teachers 
occurs weekly through the connection 
form, emails, and conversations. 

• The last Monday of the month is reserved 
for collaboration between program staff 
and classroom teachers.  

• Classroom teachers are aware that Title 
I/LAP staff are available to meet with their 
weekly PLC as needs or concerns arise 
pertaining to students, curriculum, or 
intervention needs. 

• Collaboration between program staff and 
ELL staff when planning and scheduling 
groups. 

A5) Family Communication and Support September-June Carrie Whatley  
Rebecca Henson 

Families receive information from 
program staff concerning: 

• Student progress (progress 
monitoring and mastery 
assessments) 
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Section 8: DO  
• Student participation 
• Intervention focus 
• Curriculum used 
• How to support their child at 

home 
o Parents Make the Difference Newsletter is 

sent home monthly. 
o Family Engagement Survey conducted 

Yearly. 
A6) Exiting Criteria September-June Carrie Whatley  

Rebecca Henson 
Students can be exited from program: 

• After benchmark assessments 
with classroom teachers input 

• If student functions within grade 
level expectations  

• By parent request 
• When students qualify for another 

program. 

8a. Budget Table 

Funded SY 2021-2022 Expenditure  
(Linked to Activity) 

Funding Source Funding Amount 

A3) LETRs training for staff Title I Determined by Title I 

A2)Headphones for all students Title IV $2300 

A3)Lalilo field test Title I Determined by Title I 

A3) Superbetter Book study School budget and Title I $1200 


